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OVERVIEW
Rationale
Psychological and physical harm are commonly reported outcomes of hazing. Sometimes the behavior

can be deadly, as documented by Nuwer’s chronology of hazing deaths (www.hazing.hanknuwer.com).
For educational institutions, the risks include student attrition, abusive campus climates, and negative

publicity to name a few.

Stereotypes often shape perceptions of hazing as only a problem for athletes and Greek-letter
organizations; hazing behaviors are often dismissed as simply harmless antics and pranks. These views
are shortsighted and may jeopardize the health and safety of students as well as hinder the overall quality
of the learning environment in schools and post-secondary institutions. Professional staff and
administrators who are aware of dangers inherent in hazing often report feeling discouraged and
perplexed by entrenched attitudes and beliefs that support a culture where hazing is normalized as part of

college life.

Despite decades of documented problems, hazing is an issue that has been largely overlooked and under
studied until recent years. The most extensive data regarding hazing practices were generated from the
Alfred University/NCAA study on college athletes (Hoover & Pollard, 1999). Other accounts of hazing
have been provided by author/journalist Hank Nuwer (1990, 1999, 2000); and Ricky Jones (2004), who
writes about hazing in Black Greek-letter fraternities. Several thesis and dissertation studies have
examined hazing in particular contexts; for example, in Greek life (Holmes, 1999; Lowery, 1998; Shaw,
1992), athletics (Gervais, 2000; Johnson, 2000; McGlone, 2000; Robinson 1998), and on individual
campuses (Ellsworth, 2004). As well, some campuses have examined hazing among their student body

(e.g., www.hazing.cornell.edu).

In addition to these examples, for nearly a decade the StopHazing.org website, (co-founded by Elizabeth
Allan) has received regular email queries from students who have been involved in hazing activities as
members of marching bands, theatre groups, ski clubs, church groups, club sports, freshman camp,
orientation groups, military groups, residence living units, and other social and academic clubs. However,
until now, no national studies have investigated the levels of hazing across a wider range of student

organizations and across multiple institutions.

© Allan & Madden, 2008 2



Significance
This study is unusual due to its magnitude and scope. It is the first to examine hazing across a range of

student organizations and athletic teams within the context of diverse types of colleges and universities in
different regions of the United States. Insights from the study help identify students and student groups
most at risk for hazing. The study also delineates prominent hazing behaviors and examines student
understanding of hazing, campus hazing prevention efforts, and student hazing experiences in high
school. The will provides a baseline for measuring changes in hazing over time. Through the vision and
efforts of many, this study fills major gaps in the research and extends the breadth and depth of

knowledge and understanding about hazing.

Background
The National Study of Student Hazing: Examining and Transforming Campus Hazing Cultures was

conceptualized in 2003—2004 under the leadership of Dr. Elizabeth J. Allan, Principal Investigator, in
collaboration with the North American Interfraternal Foundation (NIF) and the National Association of
Student Personnel Administrators (NASPA).

In 2005, the North American Interfraternal Foundation (NIF), with support from the NASPA Foundation
and other collaborating partners, provided funding for the development and implementation of Phase | of
this investigation. Also during that time, Dr. Mary Madden, Associate Research Professor at the
University of Maine, joined the initiative and has been instrumental in working with Allan to implement the

investigation.

Pilot Study
Phase | of this multi-year research initiative was a pilot study (Allan & Madden, 2005) that served as a

springboard for the comprehensive national study. The purpose of the pilot study was to assess sampling
strategies and test the effectiveness of recruitment strategies for respondents, develop a web-based
survey instrument and test its reliability, test interview protocols, and conduct a trial analysis of data. The
pilot study data collection was conducted from February—May, 2005 with students and staff at four post-
secondary institutions in the Northeast and included a web-based survey for students and interviews with
students, staff, and administrators at each campus. Participating institutions included a small private

college as well as three larger public universities.

NATIONAL STUDY GOALS AND METHODS
Research Goals
The goals of the national study are to:

= Investigate the nature and extent of hazing behaviors among students in U.S.
colleges and universities.

= Offer research-based strategies for responding to and preventing the problem of
hazing among college students with transferability to middle and secondary
schools.
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Data Collection
Data collected for the national study occurred in the following two stages:

Stage One: The Survey
11,482 students at 53 postsecondary institutions completed a web-based survey. The survey was

launched twice, once in April-May 2007, and again in October 2007 with a subset of institutions.
Institutions were selected to ensure representation from across all regions of the United States according
to NASPA's regional schema and according to several Carnegie classification criteria (public/private, size,

and setting).

The survey included more than 100 items related to hazing including questions about student
experiences with hazing behaviors, perceptions about hazing on their campus, awareness of institutional
hazing policies, consequences of hazing, and experiences with hazing prior to college. The survey was
piloted in spring 2005 with over 1,750 college students at four colleges and universities. Following the

pilot study, the survey was further refined in consultation with the Research Advisory Group.

A substantial portion of the survey featured questions related to hazing behaviors. First, students were
provided with a list of organizations and teams and asked to identify up to two student activities or teams
in which they have been most involved during college. For each affiliation with a team or organization,
participants were given a list of behaviors, most of which met the definition of hazing. Respondents were
then asked if the behavior happened to him/herself or others in the group as part of joining or belonging to
that team or organization. The list of questions was programmed to allow for each to be tailored to the
respondent and to reference the specific team or organization in which the student was involved.
Respondents indicating they were not involved with any team or organization were asked to respond to

guestions related to their experiences with student organizations and teams in high school.

The list of hazing behaviors included in the survey was developed through focus groups with
undergraduate students, review of the literature related to hazing, and the expertise of the Research

Advisory Group.* The survey included more than 30 types of hazing behaviors including the following:

= Attend a skit night or roast where other members are humiliated

= Sing or chant by yourself or with a few select team members in a public situation that is not related
to the event, game, or practice

= Wear clothing that is embarrassing and not part of the uniform

= Be yelled, screamed, or cursed at by other team/organization members

= Get a tattoo or pierce a body part

= Act as a personal servant to other members

= Associate with specific people and not others

= Deprive yourself of sleep

= Be awakened at night by other members

= Make prank phone calls or harass others
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= Be tied up, taped, or confined to small spaces

= Be transported to and dropped off in an unfamiliar location

= Endure harsh weather without the proper clothing

= Drink large amounts of a non-alcoholic beverage such as water

= Participate in a drinking game

= Drink large amounts of alcohol to the point of passing out or getting sick

= Watch live sex acts

= Perform sex acts with same gender
Each institution provided researchers with a random sample of student email addresses consisting of
25% of their full-time undergraduate student population, ages 18 to 25 years. These students received
an email invitation to participate in the survey along with a web address and a pin number to enter the

survey. The pin number ensured that each student responded only once to the survey.

The overall response rate of the survey was 12% based on the number of surveys completed as a
percentage of total email invitations sent. When using the Internet, it is uncertain how many respondents
actually received the email invitation. We could, however, track the number of respondents who arrived
at the first page of the survey after clicking-through from the email invitation. Of these, a completion rate
is calculated reflecting the number of respondents who finish the survey as a percentage of those who
actually arrive at the survey location on the web. The completion rate was 67% for the April-May 2007

launch of the survey and 73% for the October administration of the survey.

Stage Two: Campus Visits
A. Interviews
The two lead researchers and two additional interviewers made campus visits during fall semester 2007.

Face-to-face interviews were conducted with approximately 20 staff and students at each of 18 colleges
and universities—a subset of the 53 participating in the national survey. Institutions were selected for
interviews based on the following criteria: a) minimum response rate to the survey; b) geographic
location; and c) type of institution. The final pool of institutions participating in the interviews represented

large and small public and private institutions across NASPA regions.

Interviews were 30—60 minutes in duration and were audio taped and later transcribed for analysis. The
total number of interviews exceeds 300 for the national study, supplementing the 90 interviews conducted
for the pilot study. Participants included student leaders, student affairs and athletics staff, and senior
student affairs administrators. In advance of each campus visit, researchers worked with an appointed
student affairs staff member to identify interviewees and schedule the interviews with male and female
students involved in a range of student organizations and athletic teams and representative of the

campus’ socio-cultural diversity.
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B. Documents
Educational, training, and policy documents were collected from the 18 institutions participating in the

interview stage of the study.

Participant Demographics
A total of 11,482 undergraduate students between the ages of 18 and 25 completed the survey.

FINDINGS
The initial findings of the study are presented in the following pages. For these findings, the emphasis

was a descriptive analysis of the survey data and was supplemented by interview data.

Interpreting Survey Data
As previously described, the survey was designed for on-line administration and therefore involved skip

patterns to tailor the questions for each respondent. As a result, while we report the total numbers of
completed surveys as 11,482, the actual number of responses to each question may differ depending on
those responding to a particular question and the extent to which they were involved in student

organizations or teams on campus.

Of the 11,482 student respondents to the survey, 37% reported they were not involved in any activity on
their campus; 48% reported on their membership experiences for one team or organization; and 15%

reported on their membership experiences for two teams or organizations.

PLEASE NOTE: Where findings refer to the number of membership experiences (in contrast to the
number of individual students) this will be noted. For example, if a student responded to the list of
guestions first as an athlete, and then as a member of an honor society, we typically report on these as
two distinct membership experiences. When reviewing the data, it is also important to understand that
students had the right to skip questions they did not wish to answer. Therefore, the total number of

responses to questions varies.

FINDING 1:
More than half of college students involved in clubs, teams, and organizations experience hazing.
For this research, we used the following standard definition of hazing: “Hazing is any activity expected

of someone joining or participating in a group that humiliates, degrades, abuses, or endangers
them regardless of a person’s willingness to participate.”

When given a list of behaviors that meet this definition, 55% of respondents report they have experienced
at least one of these in relation to their involvement in a campus club, team, or student organization.
More specifically, 61% of male respondents and 52% of female respondents who are involved with a

student organization or team have experienced a behavior that meets the definition of hazing.

FINDING 2:
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Hazing occurs across a range of student groups.
As we learned during the interviews, students often associate hazing with

Greek-letter organizations explaining that hazing is “. . . things | have seen on TV with fraternities and
sororities and paddling and stuff.” Yet survey responses indicate that students who were members of a

range of different types of campus groups and teams reported experiencing hazing behaviors.

While data confirm that hazing is occurring in Greek-letter organizations, the research also reveals the
presence of hazing in other student groups including varsity athletics, club sports, intramural teams,
military groups, recreation clubs, service fraternities and sororities, performing arts organizations (e.g.,
marching bands and theater groups), honor societies, academic clubs, and other groups students elected

to identify separately.

Research shows, students affiliated with varsity athletics and social fraternities and sororities are most
likely to experience hazing. Seven out of 10 students report they experienced at least one hazing
behavior to join or maintain membership on a team or in a social Greek-letter organization. Six out of 10
students affiliated with a club sport; and five of 10 affiliated with performing arts groups, service Greek-
letter organizations, and intramural teams report they have experienced at least one hazing behavior in

order to join or maintain their membership in the group.

Following these were recreation clubs or interest groups (42%), academic clubs (28%), honor
societies (20%) and those who indicated they belonged to other organizations (these included a range of
groups, but primarily fell into the following categories: religious clubs and organizations, student
government, and culturally-based organizations that were not Greek-letter groups) (30%).

FINDING 3:

Alcohol consumption, humiliation, isolation, sleep- deprivation, and sex acts are hazing practices common across student
groups.

While our first finding speaks to the extent of hazing among various student groups/teams, the research

also examined the nature of hazing among students. Overall, it appears college students are
participating in unacceptable, high-risk, and potentially illegal behaviors in order to belong to a student

group or team.

According to the data, alcohol plays a major role in hazing behaviors. A leading hazing behavior across
nearly all student organizations and teams is participation in drinking games. More than half of students’
experiences with varsity athletic teams and social fraternities and sororities include drinking games.
However, interview data indicate the extent of alcohol-related hazing differs for students who are affiliated
with culturally-based fraternal groups. Data will be further analyzed to examine this difference in

subsequent reports.

FINDING 4:
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Knowledge of hazing extends beyond the student groups engaging in the behavior.
Secrecy and silence are common characterizations of the dynamics of hazing. However, analysis of the

data reveals there are a number of public aspects to hazing including the location of hazing activities,
posting photos of these activities on public web spaces, and knowledge of hazing among coaches,
advisors, alumni, family, and friends. For instance, when students (who reported experiencing hazing
behavior) were asked where the behaviors occurred, one in four said it had occurred in a public space on

campus and nearly half indicated the hazing had occurred during the day.

Who knows about campus hazing?
Aside from the students involved in the groups/teams where hazing occurs, who else may have

knowledge of hazing? According to the survey responses, coaches, advisors, friends, and family have

knowledge of hazing in some cases. The specific findings are as follows:

= In 25% of hazing experiences, students believed coaches and/or advisors were aware of
the activities.

= In 25% of hazing experiences, students reported that alumni were present.

= Students are most inclined to talk with peers (48%, 41%) or family (26%) about their hazing
experiences.

Of the student membership experiences (team or organization) where one or more hazing behaviors
occurred, students were most likely to have talked with a friend and another member of the team or

organization. Students were least likely to talk with clergy or a counselor.

Hazing on Display
= In more than half of hazing experiences, students reported that photos of the activities
were posted on public Web spaces.
Where a student reported at least one hazing behavior in connection to her/his membership in a group,
53% say a member of their team or organization posted photos of the hazing activity on a public web
space like Facebook or MySpace. Also, another 42% report posting the hazing photos themselves.
During the interviews, students, staff, and administrators described experiences where they learned about

campus hazing behaviors as a result of photos circulating on the Internet.

Finding 5:
More students perceive positive rather than negative outcomes of hazing.
The survey provided a list of potential results of participation in hazing behaviors and asked students to

indicate if they had experienced any of these. The list included 4 positive and 16 negative outcomes of
hazing. The positive results of hazing were more often cited by students than the negative results.

For example, 31% of the time students said they felt like more a part of the group while they felt stressed
11% of the time.
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During interviews, numerous students justified hazing practices based on their perception that it promotes
bond or group unity. However, the survey results indicate that the majority (two-thirds) of respondents do
not cite this as an outcome of their hazing experiences. Similarly, hazing is often rationalized by saying it
promotes “a sense of accomplishment.” However, the data reveal that more the three-fourths of the
respondents do not identify “sense of accomplishment” as an outcome of their hazing experiences.

Finding 6:
Students are not likely to report hazing to campus officials.
Of those who labeled their experiences as hazing (after reading the survey definition), 95% said they did

not report the events to campus officials. When provided with a list of reasons for not reporting hazing,
37% said they did not want to get their team or group in trouble, but even more (54%) chose “other” as
their response. When asked why they did not report their hazing experience, more than half of the
respondents (54%) provided a reason other than what was listed. When these student explanations were
examined, the following patterns emerged:

Minimization of hazing
= “lt was no big deal.”
= “No one was harmed.”
= “l didn't consider the hazing to be extreme or troubling.”

Being hazed is a choice

= “l had a choice to participate or not.”
= “l knew it would occur and was willing to be hazed. Consequently | didn't feel it bore reporting.”
= “l was happy and willing to do all of the things I did, | have no desire to report them.”

Rationalization
* |t “made me a better man.”
= “lt made me and my brothers better people. It was a positive experience!”
= “Feelings afterward outweighed the pain or stress felt during it.”

Normalization
= “|t was tradition so didn't mind.”
= “Hazing is a right of passage. If you can't take it, get out.”

Lack of Awareness
= “l didn’t understand it was hazing until much later.”
= “l didn’t know it was hazing and I felt no harm in it.”

Disagreement with “definitions” of hazing
= “There is no problem with some actions the law considers hazing.”
= “Because the given definition of hazing does not allow for significant and important practices
which encourage personal development.”
= “Don't believe there are negative consequences to the hazing observed by YOUR definition of
hazing.”

Finding 7:
Students recognize hazing as part of the campus culture.
Students who reported on their experiences with at least one team or student organization were asked

about hazing in student organizations on their campus, other than those to which they belong. Nearly

seven out of ten students (69%) say they are aware of hazing behaviors occurring within teams and

© Allan & Madden, 2008 9



student organizations on their campus. Nearly one in four (24%) reported witnessing these hazing

behaviors.

This large number of students reporting knowledge of hazing suggests that hazing may be perceived as a
typical part of the campus culture. These perceived norms may influence the extent to which students
choose to participate in and/or tolerate hazing. Further, knowledge of a group’s hazing activities prior to
joining does not appear to deter students from joining teams or student organizations. In fact, 32% of
students who belonged to a student group or team had heard of or were aware of hazing behaviors

before joining.

Finding 8:
Students report limited exposure to prevention efforts that extend beyond a “hazing is not tolerated” approach.
The survey asked students if they had been exposed to common practices aimed at preventing hazing on

college campuses. The data show that anti-hazing policies were introduced to 39% of students as they
were joining a team or organization. Other prevention strategies to which students were frequently
exposed include positive group activities, being told where to report hazing, and being made aware of a
coach or advisor expectation that hazing would not occur. The least reported prevention activities to

which students report being involved are workshops on hazing presented by either adults or peers.

Finding 9:
Students come to college having experienced hazing.
For many students who step onto a college campus and choose to join a team or organization, hazing is

not a new experience. The survey asked students to provide information on their high school
experiences in joining and/or belonging to teams or student activities in their high schools. Forty-seven
percent of the respondents report experiencing at least one hazing behavior while in high school,
including 51% of the male and 45% of the female respondents. However, 84% of those who reported
experiencing a hazing behavior do not consider themselves to have been hazed. A much smaller
percentage of students (6%) admit to hazing someone else while they were in high school, including 9%

of male and 4% of female respondents.

Finding 10:
A gap exists between student experiences of hazing and their willingness to label it as such.

= Of students who report experiencing a hazing behavior in college, 9 out of 10 do not

consider themselves to have been hazed.

Most students who report having experienced a hazing behavior do not label their experience as hazing.
While more than half (55%) of college student respondents who affiliate with a student organization or
team report experiencing at least one hazing behavior as a part of joining or maintaining membership in
their group, nine out of ten (91%) do not view the experience as hazing. During the interviews, students

provided many explanations that offer clues to understanding this gap.
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First, many students identify hazing with physical force involving activities such as paddling, beating, or
tying up perspective members. Still, others acknowledge that hazing involves more than physical force
but do not perceive harm in other forms of hazing. As one student said, “Hazing is good and hazing is

bad. It depends on how you are using it. If you are using it to inflict harm on someone then it is bad.”

Other students explained that in order to constitute hazing, an activity must be against the will of a
person. Many students did not account for the power of coercion involved in hazing dynamics. In
describing their own and others’ experiences, if a student perceived that one had made a “choice” to
participate, then often the activity did not constitute hazing. In fact, many maintained this belief while
acknowledging that their college/university or a national professional organization/association held a

different position. The following student comment illustrates this position:

“I think hazing is something that you are kind of forced to do to be a part of something
against your own will. But | have been told is that even if you are willfully doing it then it is
[still] hazing. That is where my perception of hazing is different from others, because if |
think it is fun and something someone wants to do then it should not be considered
hazing.”

For many it was a struggle to define hazing. As one student said, “hazing is one of those things that you
know, like pornography, you know it is not something you can really define and you know it when you see
it.” Many described hazing as a “gray” area like the following student who said, “Hazing in my opinion is

just a gray term... It comes out to a real personal preference.”

Further complicating the definition of hazing for students was that many believed an activity did not
constitute hazing if it had a productive purpose as explained by a student who said, “I think there are a lot
of definitions of hazing. One that | have heard is anything that makes someone feel uncomfortable or

threatened without a constructive purpose.”

Student definitions of, as well as rationalizations and justifications for hazing, are nuanced and complex.
Their explanations have the potential to offer valuable insights into student attitudes and beliefs and
common perceptions about hazing. These will be explored in more depth and reported on in a

subsequent report.

Limitations
This report describes the initial findings of the National Study on Student Hazing: Examining and

Transforming Campus Cultures. There are many more aspects of both the survey and interview data that

will be analyzed and reported in the coming months.

Each participating institution provided a random sample of 25% of their full-time undergraduate student

population, ages 18 to 25. Our ability to determine an exact return rate is limited by the use of a web-
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based instrument to survey students. The procedure used to recruit student participants involved an
email invitation sent to their campus email address. The degree to which students rely on their campus
email varies by institution. If an email did not bounce we assumed it was delivered to the correct address,
however, we have no way to determine if students utilize the address to which the email was sent.
Therefore, the response rate of 12% (based on the number of emails sent out and the number of returns)
does not account for email invitations not read by students. It is likely that the response rate is
underestimated. While the survey may not be representative of all students’ experiences in joining
student organizations, we feel confident the number of student respondents provides the basis for valid
analysis to promote an understanding of student hazing behaviors and to measure future changes in this

behavior.

IMPLICATIONS AND RECOMMENDATIONS
The following implications and general recommendations emerge from this report of the initial findings. A

follow-up report will provide more detail. Summary paragraphs are followed by the relevant

recommendation below:

Data from this study support the conclusion that hazing is woven into the fabric of student life and
campus culturein U.S. colleges and universities. More than half (55%) of the students who become
involved in campus student organizations, clubs, and teams are hazed in the process of becoming a
member or maintaining membership in these groups, and nearly seven in 10 students (69%) say they are

aware of hazing in organizations other than their own.

Over the years, images of hazing have been most closely associated with fraternities (and, more recently,
varsity athletic teams). However, this investigation found hazing among undergraduate students is far
more widespread. Students report experiencing hazing behaviors across a range of group-types
including athletic teams and Greek-letter groups as well as club sports, intramurals, performing arts
groups, service fraternities and sororities, recreation clubs, academic clubs, honor societies; and some
students indicated they had experienced hazing in other kinds of groups as well including military groups,
religious or church-based groups, student government, and culturally-based student organizations.

Recommendation 1:

Design hazing prevention efforts to be broad and inclusive of all students involved in campus
organizations and athletic teams.

Hazing is sometimes dismissed as nothing more than silly pranks or harmless antics, yet data from this
investigation indicate hazing often involves high-risk behaviors that are dangerous, abusive, and
potentially illegal. Disturbingly, a number of the most frequently reported types of hazing practices have
been implicated in college student deaths in recent years (e.g., drinking to the point of passing out and
drinking large amounts of non-alcoholic beverage). Aside from the fact that hazing itself is illegal in 44

states, hazing is also likely to violate the law through underage drinking and sexual activities where
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consent is questionable due to the coercive dynamics and peer pressure inherent in hazing. These same
dynamics contribute to a group context where embarrassment, humiliation, and degradation can take an
emotional toll and lead to what is called the hidden harm of hazing—the emotional scars that can result

from the humiliating and degrading aspects of hazing.

Recommendation 2:

Make a serious commitment to educate the campus community about the dangers of hazing; send
a clear message that hazing will not be tolerated and that those engaging in hazing behaviors will
be held accountable.

Hazing is not the well-kept secret that some may have believed; the findings noted several public aspects
to hazing including coach and student organization advisors’ awareness of hazing practices, friends and
family’s knowledge of hazing, and photos of hazing posted on public web spaces. When the campus
community is educated more members of the community will be able to recognize and respond to signs

that may indicate the occurrence of hazing.

Recommendation 3:

Broaden the range of groups targeted for hazing prevention education to include all students,
campus staff, administrators, faculty, alumni, and family members.

To date, hazing awareness and prevention efforts in postsecondary education have largely focused on
students in Greek-life and more recently intercollegiate athletes. Yet, the data from this study indicate
that students affiliated with these groups continue to be at high-risk for hazing as more than seven in ten
students belonging to these groups report experiencing at least one hazing behavior in relation to their
involvement. The extent of hazing in these groups prompts questions about the effectiveness of past and

present prevention efforts.

Recommendation 4:

Design intervention and prevention efforts that are research-based and systematically evaluate
them to assess their effectiveness.

Nearly half of the students (47%) report experiencing hazing behaviors prior to coming to college
indicating that students may expect to be hazed when they join teams and organizations connected to

their postsecondary institution.

Recommendation 5:

Involve all students in hazing prevention efforts and introduce these early in students’ campus
experience (i.e., orientation).

Findings from this investigation highlight some of the complexities related to hazing on college campuses.
For example, this research found that students identify more positive than negative consequences of
hazing; students are least likely to report hazing to campus officials and police; and only one in two

students report they have been made aware of campus anti-hazing policy.
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As well, it is clear students have a limited understanding of the definition of hazing and risks associated
with it. This is highlighted by the fact that more than half of students involved in campus groups
experience a hazing behavior, but a mere fraction of these (nine out of ten) consider themselves to have
been hazed. In addition, students who have been hazed tend to dismiss institutional and legal definitions
of hazing and minimize the potential harm that can result.

Recommendation 6:
Design prevention efforts to be more comprehensive than simply one-time presentations or
distribution of anti-hazing policies. Focus on helping all students:

e Develop an understanding of the power dynamics so they can identify hazing regardless of
context.

e Understand the role that coercion and groupthink can play in hazing.

e Recognize the potential for harm even in activities they consider to be “low level.”

o Generate strategies for building group unity and sense of accomplishment that do not involve
hazing.

e Align group membership behavior with the purpose and values espoused by their organizations
and teams.

o Develop leadership skills needed to deal with resistance to change among group members.

e Develop critical thinking skills needed to make ethical judgments in the face of moral dilemmas.

SUMMARY

Data from this investigation can inform the development and fine-tuning of hazing prevention efforts. In
order to be effective, these efforts need to be far-reaching and focused on a process of transforming
aspects of the campus culture that support hazing across a range of student organizations and teams.
Data from this investigation also can serve as a baseline from which to measure change over time and to
assess the effectiveness of research-based hazing prevention and intervention efforts on college

campuses.

Hazing is a complex issue and a problem that can interfere with the health and safety of students and
impede the development of a positive campus climate. At present, there are no simple solutions or
foolproof methods of eliminating hazing on a college campus. As this research sheds light on the nature
and extent of hazing behaviors among college students in the United States, the next steps in this project
include further analysis of the national hazing study data with the release of a series of subsequent
reports. The series of reports, to be issued throughout the remainder of 2008, will examine other aspects
of the data (e.g., gender differences, high school experiences, and recommendations for prevention) in
more depth.
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